
 

 
Student Support Team (SST) 

 
Our Student Support Team (SST) consists of highly skilled and certified learning specialists. Using the Response to 
Intervention (RtI) model, the SST team provides strategic academic support to help students meet grade level 
standards in reading, writing, and/or math. These educators work one-on-one with students, facilitate small groups, 
and help students in their classrooms to give them support that meets their individual learning needs. Specialists 
also work closely with classroom teachers to either assist with or model ways to adjust the content, process, and 
products of their lessons (differentiation), to help all students achieve success.  
 
AACA does not have special education services for students, however, SST strives to meet the needs of all students 
to make our school more inclusive.  
 

Response to Intervention (RtI)  
 
What is Response to Intervention (RtI)? 
 
Response to Intervention (RtI) is a framework for achieving higher levels of academic and behavioral success 
through high quality instruction and progress monitoring. This model of instruction focuses on three tiers of 
differentiated instruction. 
 
The Student Support Team (SST) uses benchmark assessments (assessments given periodically throughout the 
year to measure students’ progress), progress monitoring tools (quick, on-demand assessments that establish a 
baseline and monitor students’ progress), and classroom assessments (including diagnostic and unit 
assessments) to determine next steps for instruction within the three tiers of instructional support. 
 

Tier 1: 
● All students (80%) 
● Classroom curriculum 
● Support provided by classroom teacher 

Tier 2:  
● Students performing below average (15%) 
● Targeted intervention  
● Small groups 
● Support provided by classroom teacher and learning 

specialist  

Tier 3:  
● Students performing significantly below average (5%) 
● Intensive specialized intervention 
● Support provided by learning specialist 

 
 
*The RtI Process is intended to be a fluid intervention plan 
where students can exit/enter at any tier depending upon 

progress monitoring assessments. 
 

 
 

 



 

 
 
Times of Possible Support (Tier 2 & Tier 3) 

● For students who require pull-out support, pull-out times will be determined based on what best fits their 
schedule and what will have the least minimal impact on the school’s curriculum. 

 
Benchmark Assessments 

 

Name of Assessment Grades Administered Time of Year 

NWEA MAP (Reading & Math) K-8 Fall, Winter, Spring 

Aspire (Standardized Test) 3-8 Spring 

AimswebPLUS (Reading & Math) K-8 Fall, Winter, Spring 

Fountas & Pinnell Benchmark 
Assessment System 
*Reading Only 

K-8 Fall, Winter, Spring 

 
Progress Monitoring 

 
After a student has been identified by a benchmarking assessment that identifies that further intervention is needed, 
their progress is monitored throughout the intervention period using several tools. Progress reports that highlight 
students growth will be sent home at report card time each trimester. Additionally, SST members attend parent 
conferences to discuss the progress students have made towards their goals.  
 
At any point during an intervention period, progress monitoring data may show that a student no longer needs 
support. This is determined when a student has reached their goal and there are three data points to support the 
growth. If a student no longer needs to be in their current tier of support, the SST member will set up a meeting 
with the parents and classroom teacher to discuss how the student will transition to the next tier of support. 

 
CPS Referral Process  

 
After a student has been receiving Tier III support and they are still not making progress towards their goals in their 
Academic Achievement Plan, the Student Support Team (SST) will begin the CPS referral process for an 
Individualized Education Plan (IEP). This process will include: 
 

● The student’s parents/guardians, caseload manager, teacher and learning specialist will come together for a 
consent meeting.  

● Once consent has been received, the support staff involved will collect relevant academic data (i.e. progress 
reports, standardized test scores, work samples, and teacher observations) and send to CPS. The case 
manager will consolidate and send in all relevant documentation to CPS.  

● CPS will review the documents and notify the parents/guardians about a meeting date.  
IMPORTANT: Parents/guardians need to notify the school about the date and time the meeting is 
scheduled, as CPS will not reach out to the student support team.  

● The case manager will reach out to the parent to share relevant data either set up a meeting beforehand 
with the parent to review expectations for what would occur the day of the meeting. 

 



 

● Parents/guardians, student and case manager will attend the meeting for student evaluation and IEP 
development. 

● If follow-up meetings are needed, then the CPS team will let the parent know. 
 

Private Evaluation Process 
 
Parents may choose to have a private evaluation through a list of recommended evaluators. If a parent chooses to 
go through a private evaluator this process will include: 
 

● The parent contacting the private evaluator and scheduling an appointment with student. 
● The private evaluator sending the required documentation to school to be filled out by teachers. 
● When the evaluation occurs, students may spend several days completing a variety of assessments.  
● Then, parents will be given a report from the evaluator. This report may require several weeks to be 

completed. 
 
As a Catholic school, we do our best to honor private evaluations, however, we cannot always meet all 
recommended accommodations. These evaluations are not honored in the public school system, and will expire after 
three years. At which time, it is up to the parents to have a new evaluation.  
 
Parents must be willing to submit the student’s evaluation, either CPS or private, to the school, where it will be kept 
on file as long as the student is enrolled. All evaluations remain confidential and are maintained by the Learning 
Specialists. They are not placed in the student’s cumulative record file. We will not disclose any confidential 
information to outside sources, unless we have received a “Consent to Release” form from the parent/guardian(s).  

 
*ADD/ADHD and other health impairments can only be diagnosed by a health professional, such as your child’s 
pediatrician.  

 
Testing Accommodations 

 
We will honor the following accommodations from Private and Public Evaluations:  

● Extended time 
● “Stop the clock” breaks 
● Reading directions aloud orally 
● Reading the entire test aloud 
● Testing in a separate space and/or small group 
● Written assistance (i.e. voice-to-text typing, use of a computer to type written responses) 

 
*As a Catholic school, we are not legally bound to provide all the accommodations and support minutes designated 
by an IEP, 504, or private evaluation. Through the RtI process, we strive to service all students in the least 
restrictive and most beneficial environment.  
 

Outside Vendors and Tutors 
 
AACA presently works with outside vendors to provide intervention and appropriate services for students whose 
needs are not academic. All vendors must be approved and background-checked by the school before they are 
allowed to work in AACA and with our students. SST and teachers collaborate with these vendors to best help the 
student. 

 



 

 
Tutors who are not employed by AACA cannot meet within the building. However, SST and teachers have 
communication throughout the year. 
 

RtI Glossary: 
 
Assessment: Measurement of student growth; assessment tool choice is dependent on the purpose and use of 
measurement results (National Center for Learning Disabilities, Inc., n.d.). 

● Formative: assessments designed to assess students’ learning informally, so that quick measures of their 
performance may be captured to inform any further interventions. 

● Summative: a cumulative assessment given at the end of an instructional unit  
● Standardized: A type of assessment that is based on nationally-normed standards. 

Center for Teaching Excellence (n.d.).  
 
Differentiation: The heart and soul of RtI that includes “cautious design of instructional approaches that will 
ensure success for all students” (Howard, 2014, p. 29). Differentiation occurs in all three tiers, becoming more 
targeted and frequent if the child is not responding to an intervention at a certain tier. Examples of differentiation 
include any of the following structures: targeted small group teaching, varied spelling lists for students, etc. 
 
Grade Level Expectations: Expectations for achieving certain standards within a content area, as identified by the 
standards-based grading system at AACA. As stated by Dr. Mary Howard (2014), “Grade level material will identify if 
students are likely to be successful using the general curriculum” (p. 29). 
 
Intervention: At AACA, we use the term “intervention” to describe the type of support we provide for a student to 
help him or her work towards grade-level academic expectations. An intervention for a student may differ in duration 
and frequency depending on his or her needs.  
 
IEP: An Individualized Education Plan (IEP), which is a legal document created collaboratively with professionals 
through the Chicago Public School (CPS) system to ensure students have the accommodations (e.g. preferential 
seating, previewing material) they need to meet grade level standards and/or be successful behaviorally. An IEP can 
travel with a student to any type of school, and it should be updated annually to meet the changing needs of 
students. A student’s IEP must also be renewed every three years with relevant testing information in order for it to 
be accepted by a school. 
 
Learning Disability vs. Learning Differences: A learning disability is a general term to describe a disorder in one 
or more of the basic psychological processes involved in understanding reading, writing, listening, speaking, 
reasoning, and doing math. 
 
A learning difference is how a student prefers to learn, whether that be visually, auditorily, kinesthetically, etc.  
A “learning difference” does not give legal grounds for obtaining support/special education services, as teachers and 
specialists address students’ learning styles through differentiation at all tiers of instruction. 
 
504: A legal document created collaboratively with professionals through the Chicago Public School (CPS) system for 
students who have a medical condition (e.g. asthma, vision deficiency, ADHD, ADD) with classroom and testing 
accommodations. A 504 is renewed annually, and reviewed after three years.  
 

 



 

Case Manager: Case managers at AACA work with parents to help parents through the evaluation process, both 
CPS and private. The case manager keeps paperwork up to date as well as notify parents when an evaluation needs 
to be renewed. 
 
Response to Intervention, or RtI, is a multi-level prevention system dedicated to match instruction to students’ 
needs.  RtI is implemented using a whole-child approach, focusing on academic and social-emotional development. 
According to research by Dr. Mary Howard (2014), RTI is a “continuous cycle of teaching, intervening, assessing, 
and adjusting” (p. 15) 
 
Benchmark Assessments: Universal assessments that are given school-wide during specific benchmark periods 
throughout the school year. These assessments are norm-referenced and standardized, so that they capture 
students’ performance in specific skills.  
 
Student Support Team (SST): At AACA, we use this term to describe a group of dedicated professionals who 
provide academic services for students who are currently not achieving grade-level expectations in a particular 
subject area. Members of SST are also readily available to help provide teachers with research-based strategies and 
tools to help differentiate instruction for their students. 
 
Tiers: Levels of support provided for students based on specific assessment results given at the onset of the school 
year. At AACA, we have three tiers of support we provide for students.  
 
Progress Monitoring: A scientifically based practice used to assess students’ academic performance and evaluate 
the effectiveness of instruction. Progress monitoring can be implemented with individual students or an entire class. 
Also, the process used to monitor implementation of specific interventions (National Center for Learning Disabilities).  
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